Share Multi Academy Trust
Curriculum Planning: Shelley College

	Subject:
	ENGLISH LITERATURE
	Year
	9
	Ability 
	All



	Term / Date(s)
	Half-term 1 
	Half-term 2 
	Half-term 3 
	Half-term 4
	Half-term 5
	Half-term 6 (move up to Year 10)

	Topic
	Short Stories: Sherlock Holmes & Others 
	‘Animal Farm’ by George Orwell

	Romeo & Juliet, Shakespeare play 
	Post-1914 Drama: ‘An Inspector Calls’ by J.B. Priestley

	Topic overview

Pupils will learn…

	Students will begin to develop their impressions and ideas of literature to a higher standard, using short stories as means to explore and appreciate aspects of narrative structure, characterisation and thematic development. 

This until aims to provide a foundation for literary discussion and interpretation that will build into the proceeding units (as well as into Years 10 and 11), with a focus on introducing the key PELE skills necessary for continued development and success in English Literature through the next three years.  
	Read the novel ‘Animal Farm’ in depth, critically and evaluatively, so that students are able to discuss and explain their impressions, understanding and ideas across a larger and longer text. 

Students will develop their skills from the previous unit, drawing on their knowledge of narrative structure, characterisation and thematic development to bear on one larger text. 

Aspects of historical context are introduced in this lesson to expand the scope of student interpretation and impression-building, both for the benefit of proceeding units and their development in Years 10 and 11. 

	Read the Shakespeare play Romeo & Juliet in depth, critically and evaluatively, so that they are able to discuss and explain their understanding and ideas.

Students will develop their skills from the previous unit, drawing on their knowledge of narrative structure, characterisation, thematic development and context to bear on one larger, more complex text. 

Aspects of drama, dramatic devices, performance, and historical/archaic use of the English language will be introduced in this unit to expand the scope of student interpretation and impression-building, both for the benefit of proceeding units and their development in Years 10 and 11.

	How to read, analyse and critically explore the character development, themes and Edwardian context of ‘An Inspector Calls’.

Students will develop their impressions and skills from the previous unit, drawing on their knowledge of narrative structure, characterisation, thematic development, context, drama, dramatic devices, performance and historical/archaic use of the English Language to bear on one of their set texts for the GCSE English Literature Exam. 



	Components
	Students will read a range of Sherlock Holmes stories, including The Speckled Band and The Man with the Twisted Lip, in order to see how the stories are created.

Students will explore Victorian society and how this is portrayed within the short stories, in order to understand the influences on the writer’s choices.

Students will begin to use relevant, concise quotations and textual reference when writing about the stories in order to support and develop an interpretation in an extended analysis.

Students will explore the writer’s craft in order to identify and comment on language, tone and structural techniques used by Conan Doyle.

Students will explore the events and ideas in the stories in order to understand, describe, and interpret information, events or ideas from the short stories and use quotations when writing about the stories.

Students will explore how Conan Doyle creates character and how characters develop or change across the stories in order to show consideration of how structure is used to influence the reader.

Students will identify the writer’s choice of vocabulary, grammatical and structural features in order to evaluate how a writer creates meaning and effects.

Students will use a critical style in order to structure and develop an effective argument.

Students will explore and analyse connections between the short stories in order to make links and see the writer’s methods. 

	Students will read the novel ‘Animal Farm’ in order to see how the story and plot has been created and developed.

Students will explore World War II/Russian Revolution context and how this is portrayed in the novel in order to understand the influences on the writer’s choices in this text.

Students will begin to use relevant, concise quotations and textual reference when writing about the novel in order to support and develop an interpretation in an extended analysis.

Students will practise exploring the writer’s craft in order to identify and comment on language, tone and structural techniques used by Orwell.

Students will explore the events and ideas in the novel in order to understand, describe, and interpret information, events or ideas from the novel and use quotations when writing about the stories.

Students will explore how the writer creates character and how characters develop or change across the stories in order to show consideration of how structure is used to influence the reader.

Students will identify the writer’s choice of vocabulary, grammatical and structural features in order to evaluate how a writer creates meaning and effects.

Students will learn to use a critical style in order to structure and develop an effective argument.

	Students will understand and explore the relationships between texts and the contexts in which they were written in order to develop a deeper understanding of the meanings and ideas. 
 
Students will know how to read, understand and respond to texts in order to confidently analyse a text independently.

Students will use textual references, including quotations, to support and illustrate interpretations. 

Students will know how to analyse the language, form and structure used by a writer in order to explore meanings and effects, using relevant subject terminology where appropriate.

Students will develop their understanding of spoken English through performing Shakespearean play scripts in order to generate language and discuss language use and meaning, using role, intonation, tone, volume, mood, silence, stillness and action to add impact.

Students will understand how to identify and analyse a theme in order to develop a considered interpretation of the writer’s intentions.

Students will be able to maintain a critical style and develop an informed personal response in order to express a point of view and thoughts on a text.



	Students will begin to explore the Edwardian, 1910s British context and how this affects the events and characters in the play. This includes: working life and rights, Priestley’s life and times, capitalism versus socialism, family, gender, class and hierarchy. 

Students will read the play, explore events and ideas in the play in order to understand describe, and interpret information to support and develop an interpretation in an extended analysis. 

Students will explore how settings are used to understand how they add meaning to the play.

Students may begin to explore how Priestley creates character and how characters develop or change throughout the play in order to show consideration of how structure is used to convey meaning and influence the reader.

Students will begin to explore the key themes of the play in order to explore how they are developed and shown throughout the play in order to develop a considered interpretation.

	What pupils should already know
(prior learning components)

	Reading and analysing modern novels and short stories in Year 8 and in earlier years.

Exploring plot and characterisation in simpler texts. 
	Students should have read, analysed and written critical essays based on previously studied novels and short stories. (Y9: Sherlock Holmes, Y8: Of Mice And Men)

Students should have explored how context can affect meaning in a text. (Victorian context in Sherlock Holmes HT1)

Students will know how to write about how a character develops. (Y9: Sherlock Holmes, Y8: OMAM)

	Students will have studied King Lear in Y8 at Middle schools, developing their knowledge of how to consider contextual elements and how to analyse a text. This detail will continue into all Shakespeare plays the students study throughout their school career. 


	Students have previously read modern and Shakespearean plays in order to understand how a play is constructed (Y7 and Y8).

Students should know that context can impact meaning and the purpose of a play (Y7 and Y8; Y9 Heroes/ Animal Farm contextual detail).

Students should know how to track themes and character development throughout a play/ text (Y7 and Y8; Y9 Sherlock/ Heroes/ Animal Farm).

Students have practised selecting relevant quotes to support an interpretation. They also know how to identify and analyse the writer’s methods (Y9 HT1 Lit, HT2 Lang, HT3 Lit and HT5 Lang)



	Transferrable knowledge (skills)
	Students will develop the skills of inference, selecting and using relevant quotations, commenting on writers’ methods and relating texts to context in which written which can be used to support learning in fiction (Call of the Wild/ Man and Boy) in HT2 and non-fiction Importance of Food (HT5).

Students will also develop the skills of relating texts to the contexts in which they were written. This can be used explicitly in the study of A Christmas Carol in KS4 as this unit introduces students to Victorian London. Likewise, generically, students will be able to apply contextual knowledge to other Literature texts, including poetry when studied at KS4. 
	Students will develop the skills of understanding information, events or ideas from texts and use quotation and reference which can be used to support learning in Language units (HT2, 5) and also in Y10 for analysis work in both Language and Literature.

Students will also develop the skills of being able to identify and comment on writer’s purposes and viewpoints, and the overall effect of the text on the reader which can be used to support further Literature studies in A Christmas Carol, An Inspector Calls, Macbeth and Power and Conflict poetry. 

Students will continue to develop how to relate texts to their social, cultural and historical traditions which can be used to support learning in all Literature set texts at KS4. 

	Students will develop their cultural and contextual knowledge of the world which can be applied to later Shakespearean texts as well as plays from different time periods. 

Students will develop their confidence with reading, understanding and responding to a text which can be used to support learning in all Literature sets as well as unseen language texts.

Students will develop their use of textual references to support and illustrate interpretations which picks up from Heroes or Animal Farm and can be applied to further Literature studies.  

Students will be able to apply their knowledge of how to analyse the language, form and structure used by a writer to create meanings and effects to a range of texts across subjects and in further study.
	Students will develop the skills of reading, understanding and responding to other texts which can be used to support the learning being taught for GCSE and also for possible future A Level studies. 
Students will be beginning to develop the skill of maintaining a critical style and develop an informed personal response which will support their analysis of this text and other Lit texts in Year 10. 
This unit furthers students’ ability to use textual references, including quotations, to support and illustrate interpretations. This has been embedded throughout the year and can be deepened further at KS4.
Students will continue to develop skills of how to relate texts to their social, cultural and historical traditions which can be used to support learning in all Literature set texts at KS4, including this one. 
It further develops students’ ability to use a range of vocabulary and sentence structures for clarity, purpose and effect, with accurate spelling and punctuation which can be used to support the learning of any subjects with written content.

	Key vocabulary pupil will know and learn
	Character, setting, deduce, infer, characterisation, narrative voice, textual reference, prediction, theme, narrator, tone, dialogue, genre, context, Victorian, detective.
	Character, setting, deduce, infer, characterisation, narrative voice, textual reference, prediction, theme, narrator, tone, dialogue, genre, context.

	Stereotype, protagonist, antagonist, motif, symbolism, foreshadowing, soliloquy, structure, stage directions, lighting, setting, symbolism, dramatic moments, foreshadowing, dramatic irony.
	Character, characterisation, setting, prediction, narrator, theme, personal response, theme, tone, language, structure, quotation, chronological, dramatic irony, symbolism, foreshadowing, context, capitalism, socialism, hierarchy, social class, generation, responsibility, stage directions, dialogue, lighting


	Assessment activities
	Formative assessment: Explore how Conan Doyle presents the character of Sherlock Holmes in his stories. 
· 45 minutes
· first week of Autumn HT2
· assessed using ‘Y9 Sherlock Holmes Cover Sheet’ 
· feedback on using ‘Sherlock Holmes Feedback Codes’ (KS3 Standards: Reading 1, 2, 4 and 6)
· graded out of 20 using KS3 National Curriculum standards - ‘Emerging, ‘Developing’, ‘Secure’ and ‘Mastering’).
· EBIs for formatives recorded on CAL page of Y9 tracker to inform next stages of skills-based teaching between formative and summative
· Green pen work to follow three weeks after assessment, with focus on cohort, teaching group and individual EBIs

Formative assessments allow for PELE modelling and ‘WE DO’ practice to take place before students are expected to write on their own in timed, examination conditions. 

This formative assessment specifically should focus on practising the Shelley PELE paragraph structure which will have been introduced, modelled and practised during HT1, with particular focus of assessment on establishing student understanding of the text, question and finding correct information in the extract (R1); interpreting the information (R2); explaining writer’s use of language and intentions (R4). Use of context to help explore R2 and R4 will probably still be a developing skill, and will most likely be present in higher-ability sets and students, though taught throughout. Expectations will be that R6 will need greater focus and teaching in the appproach to the summative assessment.  


Summative assessment: Explore how Conan Doyle presents Sherlock as intelligent in one extract and across the studied stories. 
· 45 minutes
· first week of Spring HT1
· assessed using ‘Y9 Sherlock Holmes Cover Sheet’ 
· feedback on using ‘Sherlock Holmes Feedback Codes’ (KS3 Standards: Reading 1, 2, 4 and 6)
· graded out of 20 using KS3 National Curriculum standards - ‘Emerging, ‘Developing’, ‘Secure’ and ‘Mastering’).
· Green Pen work to be completed three weeks after the assessment. 

The summative assessment draws a close to this unit of work. All Reading Skills will be assessed fully, holistically. 

Key difference between the summative and formative are the additional skills of:
· Information retrival of events and quotations from outside the extract provided. 
· The memorisation of key moments and quotations outside the extract given, as students will not have access to the text
· Revision over the Christmas break of notes, the text and PELE structures in anticipation of the assessment upon return to school. 

	Formative Assessment: 

Starting with this extract, explore how Orwell uses the character of Snowball to explore ide about leadership in Animal Farm (20 marks). [Animal Farm]

Or

Starting with this extract, explore how Cormier presents the effects of trauma in the novel (20 marks). [Heroes]

· 45 minutes
· first week of Spring HT2
· assessed using ‘Y9 Animal Farm/Heroes Cover Sheet’ 
· feedback on using ‘Animal Farm/Heroes Feedback Codes’ (KS3 Standards: Reading 1, 2, 4 and 6)
· graded out of 20 using KS3 National Curriculum standards - ‘Emerging, ‘Developing’, ‘Secure’ and ‘Mastering’).
· EBIs for formatives recorded on CAL page of Y9 tracker to inform next stages of skills-based teaching between formative and summative
· Green pen work to follow three weeks after assessment, with focus on cohort, teaching group and individual EBIs

This second formative assessment seeks to continue building Shelley PELE paragraph analytical and writing skills, carried over from the ‘Sherlock Holmes’ unit. Again, modelling and practice will have taken place during lessons. This assessment will expect all four reading component skills – R1, 2, 4, and 6 – to be considered equally and holistically, with a particularly focus on how R4 and R6 have developed from the ‘SH’ summative. 


Summative Assessment:: Year 9 Summer Exam: 

Starting with this extract, explore how Cormier presents the theme of heroism in the novel (20 marks). [Heros] 

Or, 

Starting with this extract, explore how Orwell presents the failure of the rebellion in Animal Farm (20 marks). [Animal Farm]

· 45 minutes
· first week of Summer HT2
· assessed using ‘Y9 Animal Farm/Heroes Cover Sheet’ 
· feedback on using ‘Animal Farm/Heroes Feedback Codes’ (KS3 Standards: Reading 1, 2, 4 and 6)
· graded out of 20 using KS3 National Curriculum standards - ‘Emerging, ‘Developing’, ‘Secure’ and ‘Mastering’).
· EBIs for formatives recorded on CAL page of Y9 tracker to inform next stages of skills-based teaching between formative and summative
· Green pen work to follow three weeks after assessment, with focus on cohort, teaching group and individual EBIs

The summative assessment for this unit will come after a considerable gap from completion (completion at the end of Spring 2; summative in Summer 2). The reasons for this are to again have students consider and practise relevant revision skills both in lessons and independently, coming back to a text after some time away in order to engage their learning and knowledge-retrieval skills in preparation for their transition to Y10, where these skills will become a hallmark of their learning and development in English Language and Literature.  
	TBA – unit under reworking at the moment. 
Focus to be speaking and listening based to conform to KS3 NC guidelines. 
	Formative assessment: retrieval and retention assessments after each act.

Summative assessment: will be assessed in Year 10 after consolidation of plot and characterisation and themes. 


	Resources available
	Short Stories of Sherlock Holmes: The Speckled Band, The Man with the Twisted Lip, The Red-Headed League.

Short Stories Booklet put together by RAE and SB.

Shared common scheme and lessons
YouTube: video versions of the texts studied

YouTube versions of the stories: https://www.youtube.com/watch?v=PfmeOf3Qmjw
https://www.youtube.com/watch?v=PTtiR9j-IQw
https://www.youtube.com/watch?v=xM1UnVZPYhE

	Shared area lesson resources: See English faculty Team folder. 

	Romeo & Juliet Plot Summary | Shakespeare Learning Zone (rsc.org.uk)

Shared area resources. 
	Shared area lesson resources: See English faculty Team folder. 

Resources include:
· PDF of AIC text
· Electronic scan of York Notes
· Audio version

AQA Resources:
AQA | English | GCSE | English Literature

An Inspector Calls - GCSE English Literature Revision - AQA - BBC Bitesize


	Notes
 
Why this topic is important…

	This topic is important as it provides an important bridge to studying A Christmas Carol at GCSE level (Victorian society). It is important that students learn it now as it bridges the gap from KS3 to KS4. 

It also allows students to practise and refine writing about writers’ methods in a text. This is important now as it is vital to build resilience and independence in analytical work prior to GCSE.

It is also important for exploring the challenging, sometimes archaic, language used in these Victorian stories prepares them for the rigour of GCSE when they have to analyse texts written in the 1800s for English Language GCSE.
 
Finally, it is important as an awareness of the conventions of the detective genre can be applied for creative prose study. Students should learn this now to apply the knowledge to their fictional genre writing (HT1 Language) and also for creative prose in Y10. 
	This topic is important as it introduces some of the contextual information that will be studied in GCSE Literature such as the effects of war (Power & Conflict poetry).

It also allows students to practise and refine writing about writers’ methods in a text. This is important now as it is beneficial to consider a novel as a whole in preparation for KS4 but also to ensure the KS3 curriculum is broad and balanced. 
	This topic is important as it prepares the students for the rigour of Shakespeare’s language for future work. In particular, the theme of kingship and power shown in JC, will prepare students for the analysis of Kingship and power in Macbeth.

It allows students to develop and understand the writer’s craft and their Literature analysis skills. 

In addition, this topic will help students to develop the habit of reading widely and often, appreciating the depth and power of the English literary heritage.


	This topic is important as it focuses on a GCSE set text and will be on the GCSE Literature examination. Through studying this text, students will improve their reading and literature analysis skills which can be applied to a range of other GCSE texts.

In addition, this topic will help students to develop the habit of reading widely and often, appreciating the depth and power of the English literary heritage.





